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Introduction
Social awareness is a key component of social-emotional learning and is often
underrepresented in Kindergarten curriculum. Social awareness is empathizing with others,
understanding ethical behavior, and recognizing social supports and systems (Alexander &
Vermette, 2019). Additionally, distance learning and stay-at-home orders during Covid-19 may
have negatively impacted the development of social awareness skills in younger children.
Students who struggle with social awareness are at a greater risk for antisocial behaviors, low
academic performance, diminished self-efficacy, low motivation, and low adaptability (Dray et
al.,, 2009; Schultze-Krumbholz & Scheithauer, 2013; van Huynh, 2018). Social awareness may
increase skills to form quality relationships and improve resilience building, which, in turn, may
decrease adverse outcomes later in life. To address the gap in social awareness skills in
Kindergarteners, I designed a three-part lesson on acts of kindness for Kindergarten students at
Hawthorne Elementary in San Luis Obispo, California.
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Need Statement
Academic demands increase as students progress through school. As this happens, time
spent on social-emotional learning in the classroom dwindles and becomes overshadowed by
academic learning and test scores. Many of the most prominent issues schools face, such as high
referral rates, peer conflicts, and learning disruptions, are deeply rooted in social-emotional
deficits among students (Larrier & Lewis, 2017; Doikou-Avlidou & Dadatsi, 2013; Richards,
2011). Social awareness is an essential component of social-emotional learning in which children
develop an understanding of diversity, empathy, and kindness. Students who struggle to establish
basic social awareness skills can become restricted in peer relationship formation. A growing
body of research suggests that peer relationships are a key predictor of life success and problems
during childhood (Asher & Paquette, 2003; Parker & Asher, 1993). In a classroom setting,
students with prominent social awareness are less likely to engage in disruptive classroom
behaviors and are more likely to build better relationships with their peers. In order to avoid poor
social, academic, and emotional outcomes, social-emotional curriculum must emphasize social
awareness for children.
For children to be successful in their relationships, they must first understand others'
experiences and expressions while simultaneously managing their own self-expression. Social
interactions facilitate an understanding of matters of relationships such as trust, loyalty, rivalry,
and conflict. As a relationship-based skill, social awareness is integral to students' behavior,
learning, and emotional well-being. Positive relationship formation plays a large part in
developing academic success (Gallardo et al., 2016). These networks of relationships can be
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drawn upon to secure benefits and help mitigate risks for members in underserved communities
(Boat et al., 2021; Shatalebi et al., 2012).
For children to develop meaningful relationships and networks, they must learn how to
treat others with kindness. Kindness is a social signal that allows us to engage with others and
promote these social networks. Individuals are motivated to engage in kind acts when they have
positive moods, relationships, and an awareness of needs in others. The same positive emotions
that elicit kindness are articulated in recipients of caring acts (Campos & Algoe, 2009). Those
who engage in kind acts experience a fulfilling sense of purpose and increase their abilities in
psychosocial functioning (Curry et al., 2018). Thus, kindness can be a catalyst for prosocial
feelings and behavior that build bonds and a sense of belonging within a community.
One final core component of social awareness is identifying and solving problems within
social interactions. Problem-solving is an intersection of many other aspects of social-emotional
development, such as responsible decision making, understanding perspective, and
self-awareness. Young children must learn to analyze social situations and determine effective
ways to resolve problems. Research has associated components of children's social
problem-solving skills with later school adjustment and academic readiness (Denham et al.,
2012). As children navigate complex social issues, they are actively learning to make sense of
others and the world around them. Therefore, problem-solving is an important mitigating factor
in the development of social awareness.
Kindness, problem-solving, and maintaining positive relationships are all rooted in social
awareness. Cooperative behavior and kindness radiate through these social networks (Fowler &
Christakis, 2010). To increase competency in social awareness, I intend to lead a three-part
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lesson in social awareness for kindergarten students at Hawthorne Elementary School in San
Luis Obispo, California.
Theory
Cognitive-developmental theory illustrates the nature of knowledge and how individuals
construct and apply it. According to Jean Piaget, individuals come to know the world through
actions and interactions (Piaget, 1963). As children develop, their ability to understand new
information and the world changes. In describing children’s cognitive development, Piaget
developed four developmental stages. According to Piaget, children aged 2 to 7 are in the
preoperational thought stage. Pre-operational thinking is the beginning of symbolic thought;
therefore, children struggle to use logic, combine, or separate ideas. Following the preoperational
stage, the concrete operational stage promotes logical thinking over actions and experience alone
(Ginsburg & Opper, 1987). Children in the preoperational stage exhibit centration and
egocentrism. Centration is the tendency to focus on only one aspect of a given situation at one
time, while egocentrism references the child’s inability to take perspective from another person.
Children’s capacity to take on perspective is central to social awareness and their behavior in
social situations. To encourage the development of concrete-operational thought, children may
benefit from learning about others’ perspectives to guide them away from egocentric thinking.
Since perspective-taking is a developmentally challenging task for kindergarteners, I will be
providing support through the Capstone project. The lessons in this project focus on acts of
kindness, which requires the children to think about how others experience their behavior.
Thinking about kindness may move children to more sophisticated levels of thinking. The
discussions during the instruction in the project seek to promote an understanding that others
have feelings and thoughts separate from their own, prompting perspective-taking.
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Selman paralleled Piaget’s developmental framework by describing appropriate ages of
emergence for reflective thought and understanding of others’ perspectives. He suggested that
higher levels of social perspective among kindergarten-aged children involve understanding
another’s perspective as distinct from your own while lower levels reflect an egocentric
understanding (Selman, 2007). While perspective-taking is not the sole contributor to social
awareness, it is a core function of relationships, kindness, and subsequent social development
(Galinsky et al., 2005; Piaget, 1963; Selman, 2007). Thus, this project aims to have children
interact and practice perspective-taking through kindness-centered discussions and activities. The
emphasis on perspective-taking in these lessons encourages children to apply logical
considerations of others to problem-solving and relationship skills.
Consideration of Diversity
This project will be conducted at Hawthorne Elementary in San Luis Obispo in one of the
three available kindergarten classrooms. The participating students are representative of the
school’s ethnic composition. Hawthorne Elementary is comprised of 46.5% White
(non-Hispanic) students, 40.5% Hispanic or Latino, 1.4% African American, 1.1% Asian, 0.5%
American Indian or Alaska Native, 0.3% Pacific Islander, and 9.5% two or more races.
Additionally, 55.9% of students are socioeconomically disadvantaged, 10.4% are English
learners (ELs), and 11.9% have disabilities. It is possible that EL participants with lower
comprehension may not fully comprehend the material taught in English. Further, this project is
focused on younger children. Should it be expanded to include older elementary-aged students,
changes in the curriculum would need to reflect appropriate stages of development. Older
students would better understand perspective since they are past the preoperational stage.
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Therefore, more thought-provoking discussion questions would need to be incorporated into the
lesson for older children.
It is important to note that the curriculum aims to foster acts of kindness and develop core
competencies of social awareness, social awareness has been described as the capacity to be
aware of one’s point of view and the capacity to understand another person or group (Selman,
2007). Often, social awareness implies competency in rules and regulations of socially
acceptable behavior that is subjective across cultures, age, and gender (Selman, 2007). However,
it may be difficult to control relationships’ cultural nuances and beliefs with a small participant
pool. Western cultural norms and behaviors may heavily influence social competencies in this
project. In order to be more inclusive, the curriculum may need to include diverse definitions of
social awareness and competency.
Learning Outcomes
I intend to provide three, 30-minute lessons to kindergarten students at Hawthorne Elementary in
San Luis Obispo, California.

By the end of the project, participants will:
1. Indicate one act of kindness
2. Give one example of a kind act that they will do in the next 24 hours
3. Identify one way to be kind at school
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Method
Day 1
The group that I presented to was a group that I work with regularly. I began by asking
the class to raise their hands if they like ice cream. As anticipated, the majority of the class raised
their hands. I then introduced the book we read, Should I Share my Ice Cream, by Mo Willams. I
explained that this book is about how hard it can be to share something that we love, and I
encouraged everyone to think about how the characters in the story might be feeling. After
reading the book, I asked the class a couple of guiding questions. See Appendix A. Between each
question, I gave them time to turn and talk with a partner to get their idea flowing. After some
discussion and sharing, they partnered up, and I concluded by asking if they could think of any
other ways to be kind. After this turn and talk, I asked one person from each partner group to
share one or two ways to be kind and wrote their answers in a bubble map under a document
camera for the class to see. Each answer that came up repeatedly was marked with a star (See
Figure 1).
Day 2
Two days later, I began the second lesson by reviewing our initial discussion on different
ways to be kind. After reviewing the bubble map we had made in the previous lesson, I played a
video that showed different examples of kindness: (https://youtu.be/mdA2sByFX1I). However,
just before playing the video, I instructed students to give a thumbs up each time they saw
something kind in the video. After the video, I asked them to discuss with a partner what
examples of kindness they saw in the video and had a few students from each partner group
share out. Then, I instructed the class to think of an act of kindness that they would do in the next
day or two and draw it. I gave them an example drawing and the beginning words “I will” to get
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them started. See Appendix B. At the end, we had a 3-minute discussion about how the receivers
of our kind actions might feel.
Day 3
On day 3, I began by asking if anybody completed the kind act they had drawn on day 2.
We briefly discussed how they felt while doing their kind act and if they would do it again. Next,
I asked the class if anybody had heard the word “opportunity” before. I explained that
opportunity is like a chance to do something, and there are many chances to do kind things for
others. Then, I introduced a short animation film to the class:
(https://www.youtube.com/watch?v=qLGNj-xrgvY). I asked everybody to pay attention to what
the main character in the video could do to be kind. Halfway through the video, we had a
5-minute discussion about opportunities for kindness that were shown in the video. I then
continued the film, as it shows the opportunities for kindness fulfilled in the second half. I then
explained that we have many chances to do something kind for another person and asked the
class to give some examples of chances for kindness that we see at school. I made another bubble
map with their answers on the board (See Figure 2). Finally, we closed with a kindness web
activity. I began by seating students in a circle and instructed them to give a compliment to
another classmate and then roll the yarn to them. At the end of the activity, we were left with a
“web of kindness”.
Results
Learning outcome one was that participants could indicate one act of kindness other than sharing.
I believe this learning outcome was met. During our discussion after reading Should I Share My Ice
Cream, many students successfully connected the act of sharing to other acts of kindness. In analyzing the
bubble map in Figure 1, the key verbs indicating kindness were mentioned; helping, giving, and sharing.
Other examples showed their understanding of kindness in the form of words. A few examples included
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apologizing and inquiring about others’ feelings. In total, students named six different acts of kindness
with multiple repeats. While I cannot be sure that each student individually met this learning outcome, it
was clear that it was a consensus of the group.
Learning outcome two was that participants could give one example of a kind act that they will do
in the next 24 hours. I feel that this learning outcome was met completely. Of the 16 students that
completed their drawings, 13 students successfully indicated one act of kindness that they will complete
in the future. Only one student was unable to express a future action in their writing. See Figure 3.
Students again held a theme of using kindness-related verbs in their writing such as “help”, “share”, and
“let”. See Table 1. Additionally, many participants indicated who they would do the act for. Overall, I felt
that the majority of the participants successfully completed this task.
Learning outcome three was that participants could identify one way to be kind at school. I
believe that this learning outcome was met because each of the seven participant partner groups was able
to come up with an example of a way to be kind at school. See Figure 2. Only two of the seven examples
were repeated. Repeats are shown on the bubble map in Figure 2 using stars. Further, three of the
responses indicated were very specific to their classroom routines. While these results may only be
representative of the consensus of the class, I believe the majority of participants have the ability to name
a kind act that they can do at school.

Discussion
I believe that this project was successful. All of the learning objectives were met, and
participants were actively engaged in all activities. In the second lesson, I discussed the many
ways that they can show kindness to one another. During their time working on their drawings,
many students actively gave each other compliments and offered to share drawing materials.
These interactions show that they actively understood the lesson and further applied it to the
activity without being prompted. I believe that these interactions encouraged the development of
more advanced concrete-operational thinking and, specifically, perspective-taking as noted in
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Piaget’s Theory of Cognitive Development. Even though students may do kind acts to receive
praise, repeated interactions can help develop an understanding of how kindness makes others
feel and respond, thus, promoting social awareness.
During the second lesson, I gave students an example of a kind act by drawing myself
walking my friend’s dog for them. I did not specify that I wanted the students to draw an act of
kindness different from my sample, so three students also drew themselves walking a dog. Of the
three, two of them do have dogs at home. Therefore, the outcome was still met. However, the
third student did not and simply copied the drawing. One student did not draw because she had
difficulty with her fine motor skills and became frustrated. If I were to do this project again, I
would adjust the activity by not requiring students to draw and give more direct instructions. I
would also include a Spanish version of the book, Should I Share my Ice Cream. While I do not
believe that there were any significant language barriers during this project, it would have still
been beneficial to facilitate a better comprehension of the text to read it both in English and in
Spanish.
To my surprise, two students fully comprehended the central concept of the video that
was shown in the third and final lesson. The video showed a man who realized that it felt good to
be kind and ultimately set out to help others discover the same thing. Even if only two students
held an advanced comprehension of the “why” behind kind acts, it is a promising sign that even
the youngest learners have the capacity for social awareness. It is my hope that I can continue to
examine new ways to bolster social awareness and subsequent kindness in young students.
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Table 1
Kindness Verbs in Drawing Dictations
Kindness Verb/Phrase

# of responses

Help

7

Share

1

Give

1

Do ___ for ____

2

Get

2

Tell

1
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Table 2
Expressing Future Kind Acts
Participant

Transcription

Future
Indicator

Kind
Act

1

If I klen I will get mone.

✖

✖

2

I will go to the store. I will get a tiy for me and my brudr.

✔

✖

3

I will take my dog to the park

✔

✔

4

I will woken my dog

✔

✔

5

I will help my mom. I will make Micah stop crying. If Micah is
crying I will give him something to eat.

✔

✔

6

I will share my sotu with my sis.

✔

✔

7

I am goeto woc my dog.

✔

✔

8

I will help somebody and finish the race.

✔

✔

9

I will kok for my dad.

✔

✔

10

I am going to help my mom shop.

✔

✔

11

I will tel sumwun to stop when sumwun isnt finished. (on the slide)

✔

✔

12

I will help mom dou the dishis.

✔

✔

13

I am goeeg to hlp mu momy cok dinr tnit.

✔

✔

14

I will help by coling us doewn. (referring to classroom management
help)

✔

✔

15

I will wish the dishis for mom and dad.

✔

✔

16

I will help my mom in the kitchen.

✔

✔
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Figure 1
Results from the discussion on other ways to be kind other than sharing
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Figure 2
Results from day 3 discussion on chances for kindness at school
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Appendix A
Guiding Questions - Should I Share My Ice Cream, by Mo Willams
-

Why was it so hard for Gerald to share his ice cream with Piggie?

-

How was Piggie kind to Gerald?

-

How did Piggie feel? Gerald?

-

When have you shared with another person? How did that make you feel?
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Appendix B
Blank handout for student drawings in day 2 lesson
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Appendix C
Presentation from Capstone Festival
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